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Document History

Change
Date Reference Summary of Change
Section 6 Removal of the amber and red leaves. These are no longer used
September ) ] ] )
2024 and will be replaced in term 4 with ‘Zones of Regulation.’
Section 10 Removal of the mention of moving a child onto the red leaf
Section 14 Addition of new ‘behaviour levels’ table to highlight the school’s
response to managing behaviour
April 2025 Addition of Zones of Regulation
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September
2025

Policy reviewed using the DfE Behaviour in Schools guidance
document p7-9 Developing a School Behaviour Policy ensuring all
recommended policy items are included. This has resulted in:

Addition of the following sections:
e Roles and responsibilities
e Training
e  Pupil transition
e Responding to misbehaviour from pupils with SEND

e Zero-tolerance approach to sexual harassment and sexual
violence

e Mobile phones

e Links with other policies, legislation, statutory
requirements and statutory guidance

Modification to the following sections:

e Searching and confiscation — mention of banned items

Added more detail to the Searching and Confiscation section
referring to guidance in the DfE Searching, Screening and
Confiscation guidance.

Added sections on Online Misbehaviour and Suspected Criminal
Behaviour and Malicious allegations — information previously
contained in the Child Protection and Safeguarding Policy and
Online Safety Policy.

Added appendices with behaviour related forms the school uses.

Reorganised policy content for clarity and added contents.

Removed any reference to Learning Mentors (plural) and changed
to Learning Mentor.

Added the option of internal suspension at another federation
school into the consequences section.
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May 2026

Throughout

Updated Section 3 — replaced reference of use of reasonable force
guidance with Restrictive interventions, including the use of
reasonable force, in schools Added additional legislation — Section
175 of the Education Act and Sections 88 and 94 of the Education
and Inspections Act 2006

Updated section 7.4 — Routines and changed it to Routines —
planning for good behaviour to include other things we do to teach
good behaviour, as well as expanding the routines information to
provide further emphasis on the importance of entry routines at
the start of the day and at the start of lessons.

Expanded 8.1 to include guidance on catching and rewarding
everyday positive behaviours, not just above and beyond.

Added a new sub section into section 8 on safeguarding,
recognising that a change in behaviour may be linked to the child
suffering or being likely to suffer significant harm

Added an additional example of non-confrontational approaches
following recent training into 8.2.3 — It can help to assume no one
would ever mean to misbehave. Assuming they are just confused
can give them the option of correcting without creating a
confrontational situation E.g. “I wonder if this group didn’t quite
hear the instructions so I'll just repeat them...”

Changes made to the Behaviour level chart in 8.2.5 — additional
behaviours added to the levels and consequences made clearer

New section 8.2.12 Child on child abuse added

Section on reasonable force updated and expanded significantly
to reflect new guidance. It is now called 9. Use of restrictive
intervention (including reasonable force and seclusion) covering all
restrictive interventions and not just force.

Section 10 — vapes added to prohibited items

Section 15 — additional point on training added to reflect that we
talk about behaviour during training on our approach to teaching
and learning — Rosenshine’s principles and WalkThrus by Tom
Sherrington

Appendix 2 updated — proforma on reporting restrictive
intervention to reflect the new guidance
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1. Introduction

Our Positive Behaviour for Learning Policy ensures that within a framework of expectations - our values and our rules
- we guide, encourage and teach pupils to make positive behaviour choices which in turn, allows teachers to teach
without disruption and pupils to learn without interference. The term ‘behaviour for learning’ reflects the key
principle that the priority of a teacher is to promote learning, and behaviour management should contribute to the
development of learning behaviours such as: engagement, collaboration, participation, communication, motivation,
independent activity, responsiveness, self-regard, self-esteem and responsibility.

2. Aims
Our policy aims to:
o Create calm and consistent working environments where everybody feels happy, safe and secure.
e Enable children to take responsibility for the choices they make and the consequences of these choices
e Develop children’s emotional intelligence and self-regulating behaviour, to help them manage their own
feelings and actions and understand those of others.
® Promote good relationships and positive behaviours so that people can learn together, with the common
purpose of allowing everyone to succeed.
Ensure consistent language is used by staff when addressing behaviour
e Create a culture of praise, where positive behaviour is recognised and celebrated
Support and educate children to make the right choices rather than focus on punishing them

3. Legislation, statutory requirements and statutory guidance
This policy is based on legislation and advice from the Department for Education (DfE) on:

e Behaviour in schools: advice for headteachers and school staff 2024

e Searching, screening and confiscation: advice for schools 2022

e The Equality Act 2010

e Keeping Children Safe in Education

e Restrictive interventions, including the use of reasonable force, in schools

e Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England,
including pupil movement

e Supporting pupils with medical conditions at school

e Special Educational Needs and Disability (SEND) Code of Practice

e Sharing nudes and semi-nudes: advice for education settings working with children and young people

e Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the welfare of
its pupils

e Sections 88 to 94 of the Education and Inspections Act 2006, which requires schools to regulate pupils’ behaviour
and publish a behaviour policy and written statement of behaviour principles, and gives schools the authority to
confiscate pupils’ property

In addition, this policy is based on:

e DfE guidance explaining that maintained schools must publish their behaviour policy online
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https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/sharing-nudes-and-semi-nudes-advice-for-education-settings-working-with-children-and-young-people
http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy

4. Roles and responsibilities

4.1 The governing board

The Governing Board is responsible for reviewing this policy in conjunction with the Head of School, monitoring the
policy’s effectiveness and holding the Head of School to account for its implementation

4.2 The Head of School
The Head of School is responsible for:

e Reviewing and approving this policy
e Ensuring that the school environment encourages positive behaviour
e Ensuring that staff deal effectively with poor behaviour

e Monitoring how staff implement this policy to ensure rewards and sanctions are applied consistently to all
groups of pupils

e Ensuring that all staff understand the behavioural expectations and the importance of maintaining them

¢ Providing new staff with a clear induction into the school’s behavioural culture to ensure they understand its
rules and routines, and how best to support all pupils to participate fully

e Offering appropriate training in behaviour management, and the impact of special educational needs and
disabilities (SEND) and mental health needs on behaviour, to any staff who require it, so they can fulfil their
duties set out in this policy

e Ensuring this policy works alongside the safeguarding policy to offer pupils both sanctions and support when
necessary

e Ensuring that the data from the behaviour incidents logged on CPOMs is reviewed regularly, to make sure that
no groups of pupils are being disproportionately impacted by this policy

4.3 Staff
Staff are responsible for:

e Creating and maintaining a calm and stimulating environment that encourages pupils to be engaged

e Establishing and maintaining clear boundaries of acceptable pupil behaviour and clear and consistent classroom
routines

¢ Modelling positive behaviour and demonstrating the school ROOTS values
¢ Developing positive relationships with pupils

e Communicating to pupils the school’s ROOTS values, the expectations for behaviour (the school rules) and the
agreed daily consistencies and routines at every opportunity

e Following the school’s approach to behaviour management and implementing the behaviour policy consistently
¢ Using a range of positive behaviour management strategies to promote and encourage good behaviour

e Providing a personalised approach to the specific behavioural needs of particular pupils

e Challenging pupils to meet the school’s high expectations for behaviour

e Recording behaviour incidents promptly on CPOMs

The senior leadership team (SLT1) will support staff in responding to behaviour incidents.
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4.4 Parents and carers
Parents and carers, where possible, should:

e Get to know the school’s behaviour policy and reinforce it at home where appropriate

e Support their child in adhering to the school’s behaviour policy

Inform the school of any changes in circumstances that may affect their child’s behaviour

Discuss any behavioural concerns with the class teacher promptly

Work collaboratively with school staff following any misbehaviour from their child (for example, attending
reviews of specific behaviour interventions or attending reintegration meetings following suspensions)

¢ Raise any concerns about the management of behaviour with the school directly, while continuing to work in
partnership with the school

The school will endeavour to build a positive relationship with parents and carers by keeping them informed about
developments in their child's behaviour and the school’s policy, and working in collaboration with them to tackle
behavioural issues.

4.5 Pupils
Pupils will be made aware of the following during their induction into the behaviour culture:

> The school’s ROOTS values and the expected standard of behaviour they should be displaying at school
> That they have a duty to follow the behaviour policy

> The school’s rules and routines
>

The rewards they can earn for meeting the behaviour standards, and the consequences they will face if they
don’t meet the standards

> The pastoral support that is available to them to help them meet the behaviour standards

Pupils will be supported to meet the behaviour standards and will be provided with repeated induction sessions
wherever appropriate.

Pupils will be supported to develop an understanding of the school’s behaviour policy and wider culture.

Pupils will be asked to give feedback on their experience of the behaviour culture to support the evaluation,
improvement and implementation of the behaviour policy.

Extra support and induction will be provided for pupils who are mid-phase arrivals.

5. Behaviour for Learning
Behaviour for learning is an approach to understanding and developing children and young people’s behaviour that
focuses on the following three relationships experienced by a pupil:

e Their relationship with their self — this refers to the emotional aspects of learning and can be summarised as
referring to the learner’s emotional health and wellbeing.

e Their relationship with others — this refers to the social aspects of learning. This relationship can be thought
of as representing the interpersonal or social skills necessary for learning in a school environment.

® Their relationship with the curriculum — this refers to the cognitive or curricular aspects of learning. It
encompasses, but is not limited to, factors such as the learner’s ability to tackle the task, how they organise
themselves and their learning and their motivation for the task.

We believe that all behaviour is a means of communication and that a child’s behaviour is a way of telling us about the

strength and quality of these relationships. A relationship may be positive or negative, it can break down and it can be
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repaired. Poor behaviour choices tell us that something with one of these relationships needs addressing. Positive
relationships are at the heart of all learning and to promote readiness for learning, all of these relationships must be
developed and supported holistically.

6. Restorative Principles

We are a Restorative Practice school. Effective restorative practices foster awareness of how others have been
affected by inappropriate behaviour and we apply the principles of restorative practice to all of our interactions with
children when addressing behaviour issues from them/between them. Children have to know how to take
responsibility for their actions, and our restorative practice principles create a climate where this can happen. This is
done by holding restorative conversations following behaviour incidents, which we refer to as reflections. By actively
engaging participants in a process which separates the deed from the doer and rejects the act not the actor, it allows
participants to make amends for the harm caused through arriving at natural consequences. It allows relationships
to be repaired and strengthened.

Restorative talk has three stages

1. Find out — this is about connecting with the person. Questions that might be asked include:
e Tell me what'’s been going on?
e How were you feeling at the time? What were you thinking?
e What had been happening before to make you feel like that?
2. Effects —this is about how people have been affected. Questions that might be asked include:
e Who else has been affected and in what way?
e How might they be feeling?
e How are you feeling now about what happened?
3. Imagine —this is about finding new ways to think about a situation. Questions that might be asked include:
e What needs to happen next?
e If you could turn back the clock, would you do anything differently?
e What could be done to help fix things/put things right?

The purpose of the restorative conversation is not to build to a climax of apology. Rather to get children to look in
the mirror and see their behaviour from a different perspective. It is a coaching conversation using a recent incident
in sharp focus. The final question leads to a natural consequence being discussed and if possible this should be
implemented e.g cleaning up the mess, repairing the display, making up with peers, completing the work that didn’t
get finished.

7. The School behaviour curriculum

A behaviour curriculum defines the expected behaviours in school and is centred on what successful behaviour looks
like. It is a framework that teaches and reinforces positive behaviours, social skills, and expectations for students. Our
framework is made up of our values, rules and routines and Zones of Regulation.

7.1 Our School Values

Values are principles that drive behaviour. They influence our actions, attitudes, our relationships with ourselves and
others and become our framework for living. A tree has always been our logo and represented Great Linford Primary
School. We have used the tree as an image to represent our Great Linford community and one is displayed in every
classroom. Its roots show our school values which underpin our ethos. They represent our belief that these values
are our anchors which ground us and without them our school community, represented by the leaves, would be
unable to grow and flourish.

Our values spell out the acronym ROOTS and are as follows:
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Respect all people, animals and our environment
Overcome challenges and never give up
Open our minds to creativity and curiosity

Take care of our bodies and minds to grow healthily

e Speak kindly and listen to others
Values are learned through a combination of practice and instruction. Pupils learn what values are, how to recognise
them and how people react to them, equipping them with invaluable social skills and emotional intelligence. All
members of our school community are expected to model these values.

7.2 Our Values Tree

Each classroom has a values tree displayed. There are 5 roots, one to represent each of our school ROOTS values.
Each child in the class has their name written on a leaf on the tree. Flying above our values tree is our golden Aspire
bird, representing an aspiration to go above and beyond as a member of our community: whether academically,
socially or any other way relating to our ROOTS. These form one part of our rewards system.

7.3 Our School Rules
Our school rules outline our behaviour expectations, reducing the option for inappropriate behaviour. They are a
consistent framework for our children to follow, guiding them to make positive behaviour choices. By showing our
values, children are able to follow our rules. Our simple school rules are:

® Ready

® Responsible

e Safe

Our rules are displayed in every room in the school, along with an explanation of what these look like in practice:
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READY

Wear correct uniform.
o Follow the school expectations.

Remain seated where you are asked to sit.
o Sit still and only leave your seat when you have permission.

Listen to anyone who is talking.
o Show good eye contact and wait your turn to speak.

Have a positive attitude.
o Try your best and don’t give up.

RESPONSIBLE

Be honest.
o You are responsible for your actions so always tell the truth.

Have a go yourself.
o You are responsible for your effort in learning so always try.

Look after equipment and the school environment.

o You are responsible for your learning environment so keep it tidy
and clean.

Use good manners.

o You are responsible for how you speak to others so think before
you speak.

SAFE

Show our Wonderful Walking.
o Move silently in single file.

® i‘j
b

Make sure an adult always knows where you are.
o Ask for permission if you need to leave the c'assroom.

Follow adult instructions.
o Respond straight away.

Keep yourself and others safe.
o Behave in a considerate and appropriate way.
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Reasonable adjustments are made as required for pupils with SEND.

7.3.1. Mobile phones

Pupils are permitted to bring mobile phones into school, but are not allowed to use them during the school day.
When children arrive, they must hand their phone in to the Head of School on the gate where it is placed in a box.
The box is taken down to the admin team in reception where it is locked away. Children are asked to turn their
phone off before putting it in the box. At the end of the school day, a member of staff comes to collect them again
and they are handed back to pupils on the playground as they are about to leave. If a pupil is attending an after
school club, their phone is handed to the club leader who will return it to the child when the club finishes. Any child
caught using their phone during the school day, or during an after school club, will have it confiscated and parents
will be contacted. They will need to collect the phone themselves from the school office. The consequences for the
child will vary depending on the nature of the phone’s use.

7.4. Routines - planning for good behaviour

We believe in explicitly teaching, not telling children how to behave. Along with our ROOTS values and our rules,
consistent routines are examples of what our behaviour expectations look like in practice and are used to teach,
reinforce, and sustain the behaviours expected of all pupils. Clear and predictable routines support the smooth
running of the school and help embed positive habits across all areas of school life. Whole-school routines ensure
visible consistency at key points throughout the day. Teachers also develop and maintain clear classroom routines to
promote calm, purposeful, and respectful learning environments. This includes, clear entry routines which are
consistently rehearsed and enacted to ensure calm transitions into learning. Staff welcome and positively recognise
pupils on entry, establish immediate clarity regarding expected tasks, and set the context for learning.

In addition to the routines themselves, the following approaches help make it ‘easy to behave and hard not to’:

e ROOTS Day: At the start of every academic year, expectations and routines are explicitly established, taught,
and rehearsed dynamically with all cohorts.

e Adult Modelling: All staff actively model the behaviours they expect from children. The guiding principle for
staff is to ‘be what you want them to be’, demonstrating calmness, kindness, and respect at all times.

e Verbalising Reasoning: Where appropriate, staff explain the rationale behind routines and instructions to
develop shared understanding and encourage cooperation. By clearly communicating the purpose behind
routines and requests, staff help pupils understand how their behaviour impacts others and contributes to a
calm, safe, and respectful environment, thereby reducing the likelihood of non-compliance.

e Routine Maintenance: Behaviours and routines are continuously monitored, reinforced, praised, and re-
focused to prevent drift and ensure expectations remain embedded over time.

7.5. Zones of Regulation

‘Zones of Regulation’ is a social-emotional learning tool that helps children recognise, understand and manage their
emotions and behaviours. It forms part of our behaviour curriculum as it teaches pupils how to manage the
emotions and impulses that drive behaviour, skills which children need in order to meet behaviour expectations.

We recognise that from time to time, children find it hard to manage strong feelings such as worry, anger,
restlessness, fear or tiredness, and this stops them from getting on with their day effectively, often meaning that
they find it hard to learn and concentrate in school. The Zones of Regulation tool aims to teach children strategies to
help them to identify their emotions and cope with these feelings so they can get back to feeling calm and ready to
learn. These coping strategies are called ‘self-regulation’.

There are 4 coloured zones to categorise states of alertness and emotional states:

v The Blue Zone — used to describe low states of alertness, (such as feeling sad, tired, sick or bored. Body/brain is
moving sluggishly).
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v The Green Zone — used to describe a regulated state of alertness (such as feeling calm, happy, focussed or
content). This zone is generally needed for school work, being social and ready to learn. It shows control.

N4 — used to describe a heightened state of alertness, but with some control (such as when
experiencing stress, frustration, anxiety, excitement, silliness, nervousness, confusion - slightly elevated emotions
(being fidgety, wiggly, squirmy or sensory seeking). The person is starting to lose control.

v The Red Zone — used to describe extremely heightened states of alertness or very intense feelings (such as feeling
anger, rage, and explosive behaviour, panic, terror or elation). Not being in control of one’s own body.

Each classroom has a ‘Zones of Regulation’ display. Children are given regular opportunities to share how they are
feeling. The children have developed many strategies to enable them to cope with their feelings and staff regularly
reference the ‘Zones’ throughout the school day.

8. Responding to behaviour

8.1. Responding to good behaviour

We believe it is important to focus on and celebrate positive choices and success using praise, recognition and
rewards, building self-esteem and a child’s sense of worth. If a child feels good about themselves and is achieving,
they focus upon this and build on the positive foundations laid. Our aim is to create a culture of positivity and praise
and verbal recognition should be used liberally to make this happen. The use of praise and positive encouragement
is the best way to promote positive behaviour and we believe that we get more of what we pay attention to.

When a pupil’s behaviour meets or goes above and beyond the expected behaviour standard, staff will use our rules
and our ROOTS as a framework of language in order to reinforce our expectations to all. We make a deliberate effort
to 'catch it' by regularly noticing and rewarding everyday behaviours that meet our expectations, ensuring our
recognition is not restricted solely to 'above and beyond' or extreme milestones. Praise should be specific for their
effort and progress and the child should always know why they are being praised—NOT just ‘Good’ or ‘Well done’ on
its own.

E.g. Well done NAME, you are showing ready behaviour.

e | can see NAME is really focused, well done for showing responsible behaviour.

e Thank you for being honest NAME, you have shown responsible behaviour.

e | can see Wonderful Walking Year 4, thank you.

e Well done NAME, you persevered and didn’t give up, you’ve really shown our overcoming challenges ROOT.
e That's really kind NAME, you're really showing our ROOTS today.

House points should be given generously as part of our culture of positivity alongside verbal recognition. All of the
examples above would have resulted in the child being awarded a house point.
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8.1.1. Rewards
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It is very acceptable for class teachers to create extra incentives and layers of behaviour management within their
classroom to support in achieving positive behaviour for learning BUT these must all link to the ROOTS and rules
House Points. We do not typically use additional break time as a reward or other activities that would take children
out of their lesson time.

Reasonable adjustments are made as required for pupils with SEND. Children on the SEND register may need
personalised rewards or frequent reward time incorporated into their provision to support their needs. These will be
put into place under the agreement of the SENDCO and Head of School and will be documented on a positive
behaviour support plan built upon explicitly knowing our children's unique profiles.

8.2. Responding to misbehaviour

8.2.1. What you permit is what you promote
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Everyone is responsible for maintaining our high expectations for behaviour. The standard you walk past is the
standard you accept. In other words, whenever any adult observes behaviour that does not follow our ROOTS and
rules and they let it go without comment, the message they are sending to the child and those around them is that
these behaviour choices are acceptable and allowed here. All adults must challenge inappropriate behaviour and not
ignore it. If the child has a positive behaviour support plan ISP, SEN support plan or EHCP in place, adults must
approach this in accordance with the plan.

8.2.2. Safeguarding
The school recognises that:
e Changes in behaviour may be an indicator that a pupil is in need of help or protection

e Specific circumstances, such as being a young carer, looked-after child, or living in a vulnerable household, can
significantly affect behaviour

We will consider whether a pupil’s misbehaviour may be linked to them suffering, or being likely to suffer, significant
harm.

Where this may be the case, we will follow our child protection and safeguarding policy, and consider whether
pastoral support, an early help intervention or a referral to children’s social care is appropriate.

Please refer to our child protection and safeguarding policy for more information
8.2.3. Our consistent response to inappropriate behaviour

e We reference the rule or ROOTS value that isn’t being followed and direct the child to the behaviour that

we expect and need to see instead.

- NAME, you are not showing ready behaviour — | need you to stop talking and face the front — thank you.
Remember our Respect ROOT.

- NAME, remember we don’t call out, show me ready behaviour and put your hand up when you want to
speak next time- thank you.

- You are not following our responsible rule because of your effort right now — you need to have a go and
start your work— thank you.

- NAME, stop. You are not showing safe behaviour — you need to stop pushing or someone’s going to get
hurt - thank you.

- Show me our wonderful walking Year 4, thank you. Well done for showing safe behaviour.

Using thank you implies compliance and sends an implicit message that your request will be met with
cooperation without question.

e We refer to previous good behaviour and success - we remind children that we know they can make good
choices to give them encouragement. e.g. ‘Remember last week, you kept going and did a fantastic piece of
writing. Remember how good it felt showing your work to......I need to see that focus again today. | know
you can do this.’

e We give consequential choices - if behaviour persists after our initial direction, we give a consequential
choice to hand responsibility for the outcome of a situation firmly back to the child. Consequences must
align directly with our designated Behaviour Levels. Staff will give clear reminders and advanced warnings,
framing the final outcome as the child’s choice, while executing the instruction with positive re-direction and
an absolute commitment to meaning what they say.

e.g ‘If you choose to do the work now that would be fantastic... If you choose not to do the work, you will
stay in to reflect with me at the start of break/lunch and will do your work then instead. I'll leave you to
make your decision.’

It’s more difficult for most children to initiate a confrontation with somebody when they have clearly chosen
the consequence themselves.
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If the child has a positive behaviour support plan in place, adults will use the language stated on the plan.
8.2.3. Our approach to behaviour management

¢ We maintain positive relationships and use positive framing: We build positive foundations by keeping
kindness at the forefront of every conversation, maintaining shared purposes, and ensuring respectful
relationships are upheld through active reflection. We deliberately focus on the positives first, remain
explicit about what that positive looks like, utilize positive reminders, and actively operate under the
mindset of assuming no child ‘means’ to misbehave.

e We do not shout - To promote positive relationships between pupils and the school we have adopted a ‘no
shouting’ ethos. We believe that positive relations are better maintained if we communicate quietly and
calmly with pupils. This form of communication is also a better model for pupils to copy in the wider
community. There is an important difference between shouting and a raised / or stern voice. Shouting
implies the use of a loud voice to assert power and control over someone. Shouting is intimidating and is not
in keeping with the school’s ROOTS values. A raised voice however may legitimately be used by staff in
certain situations, for example to communicate over distance, to attract attention over background noise or
to alert people to danger.

e We always refer to the behaviour and not the child - When we are speaking to children about negative
behaviour, we always talk about the behaviour as a choice they are making so they don’t feel under attack
and that they understand that they can choose to turn things around.

e We use non-confrontational approaches -

For example:

- Using ‘maybe... and...” can help avoid confrontations when a child is presenting an explanation of the
behaviour which you know or believe to be untrue. You will give the appearance of agreement,
which is a very effective way of defusing a situation, followed immediately by assertively redirecting
the pupil. E.g ‘Maybe you were talking about the work, but now | need you to listen, thank you.’
Insisting the child’s explanation of the situation is wrong and your version is right creates
confrontation and should be avoided at all costs
It can help to assume no one would ever mean to misbehave. Assuming they are just confused can
give them the option of correcting without creating a confrontational situation
E.g. “I wonder if this group didn’t quite hear the instructions so I’ll just repeat them...”

- Stating that you recognise the importance of the matter to the child can prevent confrontation. By
acknowledging the problem or how the child feels about the issue, you have shown that you care,
making them more likely to comply when you redirect them onto the desired course of action.

- We ask children to explain what they have done rather than asking them why they did it. ‘Why did
you do..." can make a child think you have a judgemental approach which can create confrontation.

e We are brief when addressing behaviour - We resist endless discussions around behaviour and spend our
energy on re-engaging learners in their learning. We take a step back once we have addressed behaviour and
give the child take up time rather than continuing to converse about the consequences. We always focus on
returning the child to our expected behavioural norms — the child needs to feel supported rather than
punished.

e We give plenty of take up time - when a direction has been given, we allow the child time to make the
decision to comply without watching over them and waiting and without unnecessary escalation. It includes
the idea of ‘face saving’, co-operation, expectation and trust. Some children take longer than others to
process information. Watching the child and waiting is, in a way, a form of challenge and encourages other
children to do the same, creating an audience.

e We make sure we are calm - We all have a variety of stressors that can influence our behaviour and raise
our own threat response. We monitor our responses during situations - our feelings and our behaviour - and
seek a change of face for the child when we identify that we are finding it difficult to remain calm.

e We balance direction to improve behaviour with encouragement and the re-establishment of working
relationships - After any form of direction to improve behaviour has been given, it is vital that we re-
establish a positive working relationship with the child. A positive interaction e.g. praise, encouragement, or
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even a smile as soon as possible afterwards reassures the child they are still an accepted and valued member
of the class.

e We focus on de-escalation first - when children are emotionally dysregulated, it impacts their ability to think
rationally. Consequently, children are not going to be able to take on board what is being said to them about
their behaviour or modify it accordingly while they remain emotionally heightened. For this reason, we will
support children regulate their emotions first following incidents of challenging behaviour before reflecting
with them on the incident and applying consequences. Staff must evaluate when is an appropriate time to
unpick behaviour rather than forcing reflective conversations prematurely. The Learning Mentor often plays
a key role in this and children may need time with them in the Lounge first before their behaviour is followed
up by their class teacher or by a member of SLT.

e We use strategies that uphold the dignity of every child — We believe that all children are entitled to be
treated with dignity and respect and that these are central to positive relationships. Behaviour management
should never embarrass, shame or humiliate a child as this damages self-esteem, trust, and motivation.
Positive, respectful strategies are more effective in supporting long-term behaviour change. Corrections will
be calm, fair, and focused on helping children learn self-regulation and responsibility and where possible
correction will be done away from others e.g. as the children settle to task rather than in front of everyone
during the input.

Staff must ‘know their audience' when managing individual adjustments, considering carefully how they
address the behaviour of individual pupils without public escalation.

e We do not let children’s behaviour choices impact on our relationships with them — when children present
with behaviour that challenges, it can lead to a strong emotional response in us as adults in the moment. We
ensure that we do not let this affect how we interact with the child moving forwards.

e We recognise when the child needs a change of face — sometimes, unintentionally, an adult’s words or
actions may be escalating a child’s behaviour. We do not take this personally and recognise when we need
to swap out with someone.

e We do not talk about a child’s negative behaviour choices to others in front of the child — following a
negative behaviour incident, adults may need to share what has happened with other members of staff or
the child’s parents. We ensure these conversations happen quietly out of ear shot of the child so as not to
further escalate the situation.

8.2.4. The importance of follow up

We cannot always deal effectively with all aspects of pupils’ behaviour in the public setting of class in the middle of
lesson time. Even if you have been able to successfully redirect and defuse much of the undesired ‘primary
behaviour’, a follow up chat allows you time to discuss the behaviour choice explicitly with the pupil. It also allows
you time to discuss any secondary behaviours they may be demonstrating. It allows the pupil time to reflect on their
behaviour and for you to restore and repair the relationship as necessary. It is useful to begin the discussion
acknowledging how the pupil might be feeling. The discussion allows the pupil the right of reply, something you may
have ‘blocked’ earlier on in the lesson. It is important to listen to them while keeping the focus of the dialogue on
the behavioural issue. These follow ups allow for a restorative conversation.

A follow up can happen as soon as the teacher can find time to speak to the child quietly away from others. It does
not just mean keeping the child in at the next breaktime. A follow up could happen at the end of a lesson — a teacher
could have a quiet word with a child while the rest of the class are packing away and tidying up.

8.2.5. Consequences

Our ‘behaviour levels’ table determines which consequences should be applied when different behaviours occur.
This provides consistency of approach amongst adults across the school. The consequences we use are a
combination of interventions, monitoring and sanctions. Interventions are consequences that teach more positive
behaviours, such as reflection time. Monitoring is another possible response to help support a pupil’s behaviour. A
pupil might move onto ‘Report’ where they meet with a member of SLT frequently to discuss their behaviour log on
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their report card. Interventions and monitoring are the strategies most likely to have a positive impact on pupil’s

behaviour. However, sanctions also play an important role in maintaining a safe, secure and controlled environment

within which all pupils can thrive.

There may be times where pupils fall significantly short of the expectations or have caused harm to themselves or

others. The consequences for these behaviours may be:

Internal suspension: pupils will be supervised at all times during the day and engage in learning separately
from their peers. Pupils will have a break in the morning and a break for lunch, but these will be staffed and
separate from their peers. Some of the work set may be restorative and specifically targeted at the negative
behaviour. An internal suspension may cover only part of the day as well as a full day.

Internal suspension (alternative site): If we deem it appropriate, as an alternative to fixed term suspension,
we may offer an internal suspension conducted on one of the other federation school sites. Children will be
supervised at all times, however it will be the responsibility of the parent to make travel arrangements to
and from the alternative site.

Fixed-term suspension: pupils will be put on an internal suspension, until a parent/carer has been contacted
and arrives at the school. There will be a discussion with a member of SLT1, a letter outlining the reason for
the fixed-term suspension and the length of time and work provided for the entirety of the fixed-term
suspension. Some of the work set may be restorative and specifically targeted at the negative behaviour, all
work is expected to be returned at the reintegration meeting;

Referral to the Primary Inclusion Partnership (PIP): this will be explored with SLT1 and the family. A referral
to PIP could potentially mean a placement within the Primary PRU, or outreach work;

Permanent exclusion: in the very rare instance that a pupil causes significant harm to others or persistent
and significant disruption to others, permanent exclusion will be explored. This is the very last option the
school will explore.

Further information is available in the Suspensions and Permanent Exclusions policy.

Reasonable adjustments are made as required for pupils with SEND. A child’s SEND needs may mean consequences

are executed slightly differently as part of a reasonable adjustment for the child’s SEND — it does not mean that

consequences are not applied.
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Level 1

Lowv level disruption

Poor attention or effort impacting
your own learning

Mot coming to line up

Not doing something you have
been asked 1o do

Other similar behaviour

Level 2

Repeated Level 1 behaviours and
failure to improve

Disruption of class learming
Rough behawviour
Unintentional physical contact
Thoughtless behaviour towards
others

Other similar behaviour

Behaviour Levels

Level 3

Repeated Level 2 behaviours and failure to
improve

Continued disruption of class learning
Refusal to engage in learning

Absconding from the classroom

In school anline safety incident

Play fighting

Temper outburst

Throwing equipment

Equipment damage

Hurting another child

Unkind behaviour towards others including
staff

Rude language or gestures

Not following Safe Rule when asked
Inciting others to show Level 3 behaviours
Other similar behaviour

Level 4

Repeated Level 3 behaviours and failure to improve

Persistent disruption of class learning
Continued absconding from the classroom
External online safety incident damaging the
school’s reputation

External behaviour incident damaging the
school’s reputation

Swearing at staff

Throwing furniture

Deliberate property damage

Truancy

Theft

Deliberately hurting another child or fighting
Threatening behaviour or intimidation
Inciting others to show Level 4 behaviours
Crther similar behaviour
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Level 5

Repeated Level 4 behaviours and failure
to improve

Leaving the school site

Racist language

Other negative language or
behaviour linked to gender, gender
orientation, sexual orientation,
disability, religion/beliefs
Misconduct of a sexual nature

(age dependent)

Established bullying including cyber
bullying

Phiysical assault
Drug/alcoholfsmoking/vaping
related inddent

Bringing a weapon into school
Severe damage to property

Other similar behaviour

Dealt with by:

* Class teacher
* Support staff

Dealt with by:

Class teacher
Support staff

Dealt with by:

= Class teacher
*  Support staff
= Learning Mentor

Dealt with by:

Class teacher
Support staff
Learning Mentor
SLT

Dealt with by:
* SIT
* External agencies

Consequences:

* Reminder of Ready, Responsible,
Safe

« Conwversations in the moment

+ Reflective conversation

Consequences:

Reminder of Ready, Responsible,
Safe

Moved space in the classroom 1o
re-focus

Reflective conversation at break
time

Time out on the playground to
regulate

Consegquences:

= Learning Mentor called to help de-escalate
and re-engage 50 child can remain in class
Time out of the classroom for the rest of the
lesson to re-focus or regulate (e.g. shared
area/Lounge)
Loss of some break time with teacher
reflecting
Loss of some break time with teacher
completing work
Time out off the playground with Learning
Mentor in the Lounge to regulate

Consequences:

Learning Mentor called to take child out to
regulate

Removed from the lesson to reflect with LT
once regulated

Remaoved from the playground to reflect with
SLT once regulated

Lunchtime reflection with 5LT

Class teacher (and learning mentor if
appropriate) to meet with parents

Report card [2-week behaviour monitoring)
Internal suspension

Consequences:

#+ Escorted to S5LT

#* 5LT and class teacher to meet with
parents
Internal suspension
Suspension
Governor hearing called
Permanent exclusicn

Reporting:
+ Not logged on CPOMs

Reporting:

CPOMs log with categories but no
narrative

orti

+  CPOMSs log with categories and short
narrative

= Incident sent to parents via Gateway by
teacher

orti

CPOMs log with categories and short narrative
Incident sent to parents via Gateway by teacher

= CPOMs log with categories

& |ncident sent to parents via Gateway

by teacher 026
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8.2.6. Recording incidents and record keeping

All behaviour incidents are recorded on CPOMS. All members of staff have access to CPOMs allowing support staff to
log incidents that occur during lunchtime supervision. Where incidents happen during lesson time in the classroom,
the class teacher should record this rather than support staff.

8.2.9. Misbehaviour beyond the school gates

Where behaviour outside of the school gates has a negative impact upon the good running of the school, the school
will expect parents and carers to take responsibility for addressing this behaviour. Staff do however have the power
to discipline pupils for negative behaviour outside of the school premises, ‘to such an extent that is reasonable’. Staff
may discipline pupils for negative behaviour when the pupils is:

e taking part in any school-organised or school-related activity; or
e travelling to or from school; or

e wearing school uniform; or

e in some other way identifiable as a pupil to the school.

Staff may also discipline pupils for negative behaviour at any time, whether or not the conditions above apply,
providing that the behaviour:

e could have repercussions for the orderly running of the school; or
e poses a threat to another pupil or member of the public; or
e could adversely affect the reputation of the school.

Negative behaviour outside of the school gates includes insulting, bullying, threatening or sexually explicit messages
via telephone, mobile, SMS text message, email, instant messaging or any other forms of social media. In all cases of
negative behaviour, staff can only discipline the pupil on school premises or elsewhere when the pupil is under
lawful control of the staff member. If deemed appropriate for the school rather than parents or carers to deal with
negative behaviour outside the school gates, negative behaviour will be dealt with in exactly the same way as
inappropriate behaviour that occurs in school.

8.2.10. Online Misbehaviour
The school can issue behaviour sanctions to pupils for online misbehaviour when:
It poses a threat or causes harm to another pupil

It could have repercussions for the orderly running of the school
It adversely affects the reputation of the school

The pupil is identifiable as a member of the school

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff
member.

8.2.11. Suspected Criminal Behaviour

If a pupil is suspected of criminal behaviour, the school will make an initial assessment of whether to report the
incident to the police. When establishing the facts, the school will endeavour to preserve any relevant evidence to
hand over to the police. If a decision is made to report the matter to the police, the Head of School or Executive
Headteacher will make the report. The school will not interfere with any police action taken. However, the school
may continue to follow its own investigation procedure and enforce sanctions, as long as it does not conflict with
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police action. If a report to the police is made, the designated safeguarding lead (DSL) will make a tandem report to
children’s social care, if appropriate.

8.2.12. Child-on-child abuse

We recognise that children are capable of abusing their peers. Abuse will never be tolerated or passed off as

VENTH

“banter”, “just having a laugh” or “part of growing up”, as this can lead to a culture of unacceptable behaviours and
an unsafe environment for pupils.

All child-on-child abuse is unacceptable and will be taken seriously.
Most cases of pupils hurting other pupils will be dealt with under this policy.

Where allegations raise safeguarding concerns, this will be managed under our safeguarding policy. Our
safeguarding policy contains further information on how we prevent and manage incidents of child-on-child abuse

8.2.13. Zero-tolerance approach to sexual harassment and sexual violence

The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable response, and
never ignored.

Pupils are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ they feel it might
be.

The school’s response will be:
e Proportionate
e Considered
e Supportive
e Decided on a case-by-case basis

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety or wellbeing.
These include clear processes for:

e Responding to a report
e Carrying out risk assessments, where appropriate, to help determine whether to:
o Manage the incident internally
o Referto early help
o Refer to children’s social care
o Report to the police

Please refer to our child protection and safeguarding policy for more information

8.2.13. Malicious allegations

Where a pupil makes an allegation against a member of staff and that allegation is shown to have been deliberately
invented or malicious, the school will consider whether to discipline the pupil in accordance with this policy.

Where a pupil makes an allegation of sexual violence or sexual harassment against another pupil and that allegation
is shown to have been deliberately invented or malicious, the school will consider whether to discipline the pupil in
accordance with this policy.

In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, the school (in
collaboration with the local authority designated officer (LADO), where relevant) will consider whether the pupil who
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made the allegation is in need of help, or the allegation may have been a cry for help. If so, a referral to children’s
social care may be appropriate.

The school will also consider the pastoral needs of staff and pupils accused of misconduct.

Please refer to our child protection and safeguarding policy for more information on responding to allegations of
abuse against staff or other pupils.

9. Use of restrictive intervention (including reasonable force and seclusion)

Our approach to restrictive interventions follows the DfE’s latest guidance on restrictive interventions.

23

All staff have a duty of care to ensure every child is safe. On occasions, to carry out their duty of care, staff may need

to use reasonable force to protect the child, other pupils or property from harm or damage.

9.1 Reasonable force

Reasonable force refers to the broad range of actions used by staff that involve a degree of physical contact to
restrain pupils or to limit their movement, using no more force than is needed for the least amount of time.

Examples of the use of reasonable force could include:
e A staff member guiding a pupil to safety by the arm to prevent injury, damage or disruption
e Staff breaking up a fight between pupils

e A staff member restraining a pupil to prevent injury to the pupil, or others for example by holding a pupil’s
arms to their sides when the pupil is attempting to harm themselves or others

Reasonable force must:
e Always be used as a last resort
e Be used in a way that maintains the safety and dignity of all concerned
e Never be used as a form of punishment

e Never involve restraining a pupil in a way that affects their airway, breathing or circulation, for example by
covering their nose and/or mouth or applying pressure to their neck or abdomen

e Never be used if the pupil is on the ground. If a pupil is unintentionally held on the ground, staff should release
their hold or move into a safer position as quickly as possible

9.2 Restrictive intervention

Reasonable force is one example of restrictive intervention. Restrictive interventions are actions which prevent,
restrict or subdue movement of the body or part of the body. Restrictive intervention is an umbrella term to
describe both physical and non-physical actions aimed to restrict a child's movement or freedom of choice. It is
defined by the intent and the result, not just the force used.

Examples of restrictive interventions other than reasonable force could include:

e Supervised seclusion of a pupil in an area away from others, where the pupil is prevented from leaving for
their own safety and/or the safety of others.
Note: A self or co-regulation break in a safe space is not the same as seclusion. Seclusion is forced
confinement away from others.
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e Passive physical contact, such as a staff member using their body as a physical barrier to block a pupil’s path,
for example if they’re running towards danger (like a busy road), or to prevent them entering or leaving a
room while dysregulated or staff standing between pupils to prevent a fight.

Staff have a legal power to use reasonable force in certain situations and there are times when the use of restrictive
interventions is necessary to keep people safe. Acceptable uses of force include preventing or stopping a pupil from:

e Hurting themselves or others

e Committing a criminal offence

e Damaging property

e Causing disorder among pupils, in or out of lessons
We do however understand that the use of restrictive interventions can have a significant impact on pupils, staff and
parents/carers. In our school, they are only ever considered as a last resort, once all other prevention and de-
escalation strategies have been exhausted. Staff do not resort to physical force lightly, and in the rare circumstances
it is used it is reasonable, necessary and proportionate using the minimum amount of force and for the minimum
amount of time possible. It is never used as a form of punishment.
9.2.1 Seclusion

Seclusion is a non-disciplinary intervention that keeps a pupil confined to a place away from others and prevents
them from leaving, for the safety of that pupil and/or others.

We only use seclusion as a safety measure when a pupil is experiencing high levels of emotional or behavioural
dysregulation. Seclusion is not used as a threat or punishment and is not a disciplinary response to deliberate or
wilful misbehaviour.

During seclusion:

e The pupil will be secluded in a safe place that does not feel threatening or intimidating to them

e The pupil will be supervised at all times, by at least 1 member of staff

As soon as the immediate risk of harm has reduced, the pupil will be allowed to leave.

9.3 Appropriate physical contact with pupils

Schools are not allowed to have a no contact policy, and in day to day duties there are many circumstances when it
is appropriate for staff to have some physical contact with pupils which does not give rise to any question over the
use of reasonable force or other restrictive interventions.

Examples include:

e Providing first aid to a pupil

e Guiding or escorting a pupil through the school building or on a school trip by holding their hand
e Comforting a pupil who is upset

e Offering congratulations or praise, such as with a pat on the back or handshake

¢ To demonstrate how to use a musical instrument

e When demonstrating exercises or techniques during PE lessons or sports coaching

9.4 Deciding when the use of restrictive intervention is appropriate

Restrictive intervention will never be used:
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e As a punishment
e To secure compliance
¢ For staff convenience

¢ As part of routine behaviour management

Restrictive intervention may be used only where necessary to:
e Prevent harm to the pupil or others
e Prevent serious damage to property
e Maintain safety during high-risk incidents

e Prevent a pupil from leaving a safe space when they are at immediate risk

9.4.1 De-escalation when a situation arises

When a staff member is faced with a situation where a restrictive intervention may need to be used, they should
consider using de-escalation techniques first, wherever possible. Techniques that could be used in these situations
include:

¢ Staff members changing how they communicate with the pupil, such as being more mindful of body language,
facial expressions and/or tone of voice

e Being aware of a pupil’s personal space

e Taking a pupil away from an 'audience' — speaking to them on their own rather than in front of a group of other
pupils or staff

Using empathy — asking the pupil to help you understand their feelings

Distracting the pupil with familiar objects or activities to redirect their attention

Removing stimuli that may be causing distress to the pupil

Offering a calm space for the pupil to go to so they can self-regulate
e Verbal warnings — calmly reminding the pupil of the consequences of their behaviour
e Helping the pupil express their emotions before getting overwhelmed

e Engaging the pupil in activities to help them regulate their emotions

9.4.2 Necessity and proportionality

The decision on whether to use restrictive interventions is down to the professional judgment of the staff member
and will always depend on the individual circumstances of each situation.

Staff should always consider whether there are other ways to manage the situation, such as the de-escalation
techniques outlined above and/or seeking assistance from a colleague. However, there may be times when staff
have no other choice but to use restrictive interventions, to reduce the risk of harm to the pupil and/or others.

When assessing whether a restrictive intervention is required, staff should always consider:

e Isit necessary?

o Are there other more effective, less restrictive ways to manage the situation?
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o lIsarestrictive intervention likely to successfully reduce the risks, or could its use escalate the situation
further or cause more harm than the behaviour itself?

e Isit proportionate?

o Staff should use the least amount of force or the least restrictive intervention for the least amount of
time required to reduce the risks

o Iftheintervention itself is escalating the situation, staff should reconsider their approach and attempt
an alternative strategy

Staff should consider the individual circumstances of the pupil, such as their age, size and any medical conditions,
SEND or other vulnerabilities. The most important consideration when using a restrictive intervention is the safety
and wellbeing of the pupil involved, as well as the safety of other pupils and staff. Staff should always consider the
potential impact on the pupil's welfare balanced against any actions taken. For example, staff should bear in mind
that pupils who have experienced adverse life events, trauma or neglect, or who have diagnosed or undiagnosed
medical conditions or sensory impairments, communication difficulties or other needs, may find the use of
restrictive interventions particularly distressing.

Staff should, wherever possible, clearly and calmly communicate to the pupil what is happening, why, and what the
pupil needs to do, including using verbal and non-verbal strategies where needed, and giving time for the pupil to
process information and respond where appropriate.

9.5 Recording incidents

We have a legal duty to record all significant incidents of restrictive intervention. A significant incident is defined as
any incident where the use of reasonable force goes beyond appropriate physical contact between a member of
staff and a pupil. This includes the use of seclusion and passive physical contact. The school’s restrictive intervention
form will be completed as soon as possible after the incident and parents will be informed. Forms will be reviewed
by Senior Leaders to identify patterns, monitor proportionality, support staff development and ensure equitable
practice for all pupils.

10. Searching and confiscation

Searching and confiscation is conducted in line with the DfE’s |latest guidance on searching, screening and
confiscation.

School staff can search pupils with their consent for any item. They will need authorisation from SLT1. Any searches
will always be carried out with 2 adults present and always a member of SLT1. A pupil’s outer clothing, pockets and
possessions will be searched. SLT1 have the power to search pupils or their possessions, without consent, where
they suspect the pupil has a “prohibited item”. Prohibited items are:

e sharps, knives and weapons;

e alcohol;

e llegal drugs;

e stolenitems;

e tobacco and cigarette papers;

® vapes;

e fireworks;

e pornographic material/images; and

e any article that has been or is likely to be used to commit an offence, cause personal injury or damage to
property

This is not an exclusive list as professional judgement will be used where appropriate.
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Iltems that are banned by the school may also be searched for e.g. chewing gum.

10.1 Informing parents/carers

Parents/carers will always be informed of any search for a prohibited item (listed in section 3). A member of staff will
tell the parents/carers as soon as is reasonably practicable:

What happened
What was found, if anything
What has been confiscated, if anything

What action the school has taken, including any sanctions that have been applied to their child

10.2 Confiscation

Any prohibited items [see above] found in pupils’ possession will be confiscated. These items will not be returned to
pupils. We will also confiscate any item which is harmful or detrimental to school discipline. All of these items will be
returned to pupils after discussion with senior leaders and parents.

10.3 Support after a search

Irrespective of whether any items are found as the result of any search, the school will consider whether the pupil
may be suffering or likely to suffer harm and whether any specific support is needed (due to the reasons for the
search, the search itself, or the outcome of the search).

If this is the case, staff will follow the school’s safeguarding policy and speak to the designated safeguarding lead
(DSL). The DSL will consider whether pastoral support, an early help intervention or a referral to children’s social care
is appropriate.

11. Supporting children with their behaviour

It is the responsibility of class teachers to ensure that the school rules are enforced in their classes, and

that their classes behave in a responsible manner during lesson time. The class teachers in our school have high
expectations of the children with regard to behaviour, and they strive to ensure that all children work to the best of
their ability. All staff treat each child fairly, and enforce the school rules consistently. They treat all children in their
classes with respect and understanding, modelling the ROOTS values they expect children to demonstrate.

If a child makes poor choices with their behaviour repeatedly in class, the class teacher deals with the incidents
following our consistent response to inappropriate behaviour, as part of our approach to behaviour management.
However, if poor choices continue, the class teacher seeks help and advice from SLT1 and/or the SENDCO as to what
can be put in place to support the child make better choices. When looking at how to support a child with their
behaviour, we will seek to identify the function of the child’s behaviour to help us identify the most appropriate
strategies to use. We will utilise restorative conversations with the child and discussions with the parents to help
with this. The class teacher, year group support staff and Learning Mentor may be involved in trying different
strategies, delivering support and intervention. SLT1 and/or the SENDCO may decide that the support required
should be recorded on a positive behaviour support plan.

When appropriate, the SENDCO will liaise with external agencies, as necessary, to support and guide the progress of
each child. They may, for example, discuss the needs of a child with the school nurse, mental health support team or
inclusion specialist teaching team.

12. Children who present with behaviours that challenge

When children present with behaviours that challenge regularly, a personalised approach to support them will be
required that deviates from the typical approaches we would use as detailed in this policy. This may involve a
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personalised approach to responding to behaviour, to rewards and to consequences that deviates from the systems
in place for the rest of the school. This will be recorded on a positive behaviour support plan.

Some children’s needs result in them presenting with particularly challenging behaviours which put themselves and
others in danger of physical harm. For these individuals, a pupil specific risk assessment will be written taking
account of our duty of care to all children and staff which will detail the steps that will need to put in place to reduce
risk.

12.1. Considering unidentified SEND

The school’s special educational needs co-ordinator (SENCO) may evaluate a pupil who exhibits challenging
behaviour to determine whether they have any underlying needs that are not currently being met.

Where necessary, support and advice will also be sought from specialist teachers, an educational psychologist,
medical practitioners and/or others, to identify or support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies and plan support programmes for
that child. We will work with parents/carers to create the plan and review it on a regular basis.

13. Responding to Misbehaviour from pupils with SEND

We recognise the importance of identifying the SEND need underlying the behaviour and provide support to meet
the need rather than addressing the behaviour as a separate entity.

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s SEND, although we recognise
that not every incident of misbehaviour will be connected to their SEND. Decisions on whether a pupil’s SEND had an
impact on an incident of misbehaviour will be made on a case-by-case basis.

When dealing with misbehaviour from pupils with SEND, especially where their SEND affects their behaviour, the
school will balance their legal duties when making decisions about enforcing the behaviour policy. The legal duties
include:

e Taking reasonable steps to avoid causing any substantial disadvantage to a disabled pupil caused by the
school’s policies or practices (Equality Act 2010)

e Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act 2014)

¢ If a pupil has an education, health and care (EHC) plan, the provisions set out in that plan must be secured and
the school must co-operate with the local authority and other bodies

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of misbehaviour, and
put in place support to prevent these from occurring.

Any preventative measures will take into account the specific circumstances and requirements of the pupil
concerned.

13.1. Adapting sanctions for pupils with SEND

When considering a behavioural sanction for a pupil with SEND, the school will consider whether:
e The pupil was unable to understand the rule or instruction
e The pupil was unable to act differently at the time as a result of their SEND
e The pupil was likely to behave aggressively due to their particular SEND

The school will then assess whether it is appropriate to use a sanction and if so, whether any reasonable
adjustments need to be made to the sanction.
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13.2. Pupils with an Education, Health and Care Plan (EHCP)

The provisions set out in the EHC plan must be secured and the school will co-operate with the local authority and
other bodies. If the school has a concern about the behaviour of a pupil with an EHC plan, it will make contact with
the local authority to discuss the issue. If appropriate, the school may request an emergency review of the EHC plan.

14. Pupil transition

To ensure a smooth transition to the next year, pupils have a transition session where they meet their new
teacher(s). In addition, transition meetings are held between new teachers and previous teachers.

The school will support incoming pupils to meet behaviour standards by offering an induction process to familiarise
them with the behaviour policy and the wider school culture.

Every class begins each academic year with a ‘ROOTS day’, which allows all children to be re-inducted into the
schools values, rules, expectations and systems for managing behaviour.

15. Training

Training on behaviour forms part of staff’s continuing professional development. Topics include:

e The school behaviour policy —an annual revisit of the school’s approach, consistent use of language and
expectations, routines, consequences and rewards. This is also covered during staff induction.

The needs of the pupils at the school

The use of restrictive intervention

Restorative Practice

Zones of regulation

Trauma

How behaviour management fits into our teaching and learning approach (Rosenshine’s principles and
WalkThrus by Tom Sherrington)

The staff handbook includes information on positive behaviour management strategies which is shared with staff as
part of their induction

16. Monitoring and evaluating behaviour

The effectiveness of the policy is monitored by the Senior Team. Behaviour records on CPOMS provide the raw data
for monitoring. A monthly behaviour analysis is produced which looks at the behaviour incidents in a number of
ways including the number and type of incidents logged, including the number of suspensions, the number of
children involved and the number of incidents per child. The data will be analysed at whole school and year group
level and by different characteristics. Reports are made to the full governing board via reports from the Head of
School.

17. Links with other policies

e Safeguarding and Child Protection Policy
e Anti-Bullying Policy
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e Suspensions and Permanent Exclusions Policy
e Online Safety Policy

e SEND Policy

e Equality, Diversity and Inclusion Policy
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Positive Behaviour Plan

. 31
Great Linford

Primary School

Name: | Class:

‘ Year:

Date:

Review date:

SEND: (No SEND/SEND K/EHCP)

Main area of need/diagnosis:

Behaviour

Observed behaviours that challenge

[ ]

[ ]

[ ]

[ ]
Potential triggers

[ ]

[ ]

[ ]

[ ]
Identifiable early warning signs

[ ]

[ ]

[ ]

[ ]

Support strategies

Prevention
[ )
[ ]
)

De-escalation

When NAME becomes dysregulated:
)
)
)

When NAME appears to become frustrated, staff should try the following:

AVOID

After an incident:

Agreement:

Parent/carer name
Parent/carer signature

Date

Staff name
Staff signature

Date
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Great Linford

Primary School

Appendix 2
Restrictive Intervention Incident Form
Child’s name: Year group/class:
Date: Time: Location:

Type of intervention (circle)

Restraint Other physical Blocking/Barrier Seclusion

Behaviours observed and an explanation as to why the intervention was assessed as necessary

What could have triggered this behaviour? (If you are unsure, describe what you observed in the lead up)

Details of de-escalation techniques attempted prior to the restrictive intervention:

J Humour ] Planned ignoring O Other
[ Verbal advice and support [ Positive/calming touch Please state:
[ Firm clear direction 1 Calm talking

1 Negotiation ] Calm stance

] Limited choices L] Patience

] Distraction ] Withdrawal offered

1 Diversion 1 Withdrawal directed

1 Re-assurance [J Swap adult (change of face)

1 Reminders about L] Success reminders.

consequences
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Description of the restrictive intervention used

Name of staff carrying this out:

Other staff members present:

Start Time

Duration

Details of any
injuries sustained
and to who

Young person
Medical Check

(member of staff
not involved in the
incident)

O Offered

1 Accepted

Completed by:

Young person
restraint debriefing

] Offered

1 Accepted
Completed by (SLT member):

Response from child:

Parent
communication

Parent / carer informed by:

Method of contact:

e Faceto face
e Telephone
e Email
® |etter
Date:
Time:
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Response from parent:
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